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4 
The logic of the programme

4.a. Context-analysis: Education for All 

The good news
The percentage of children going to school is on the increase and the number staying in school is also rising. Particularly in developing countries we see major improvements. Although there are still more boys than girls attending school, girls are catching up (in some countries very rapidly). Thanks to the efforts of the people involved and of those national governments which despite opposition and meagre budgets still managed to keep education high on the agenda, the percentage of adults who can read and write rose rapidly in the second half of the twentieth century. International financial support of educational plans and developing countries' budgets have also increased.
 Educational support was doubled between 1999 and 2003 and may continue to rise (as a result of the G8 Summit) to US$ 3.3 billion a year in 2010. By signing international treaties and conventions almost all governments have recognised the right to and the importance of basic education as defined in Dakar (2000)
 and have agreed to fulfil their obligations aimed at achieving objectives such as the Millennium Development Goals (MDGs) 2 and 3 and the Education For All (EFA) targets. 

The bad news
However, a huge effort is still required in order to achieve the education-related MDGs and EFA by 2015. In 2002 45 of the 122 countries for which data were available (more than one third) had achieved or come close to EFA. For 49 low-scoring countries (e.g. in Latin America) it is not access to education that is the problem, but the lack of quality and relevance and the inadequacy of education for adults. 28 countries, of which more than half in sub-Saharan Africa, score badly and are unable to achieve EFA (they are lagging behind with regard to all EFA indicators).

The biggest bottlenecks are in the fields of:

1. Learning outcomes / literacy: It now looks as if only 86% of adults will be able to read and write by 2015 (currently 82%). 

2. Access: There are still some 100 million children in the age groups concerned who do not go to school, 70% of them from sub-Saharan Africa or from South or West Asia. 50 million of those children live in conflict areas.

3. Equity / disparity: This mainly affects girls, children in conflict areas and refugees, children from politically, economically and culturally marginalised peoples/groups, the poorest children, including street children, working children, orphans, and handicapped children, sometimes taken together under the label OVCs (Orphans and Vulnerable Children). 

4. Survival / completion: Especially since free primary education was introduced many children started a school career (in some developing countries this is now close to 100%), but pulled out after the first year or after only a few years.

5. Attendance: That children are registered does not mean that they actually take part in education. Attendance ratios, especially among boys, are much lower than enrolment ratios. 

6. Learning outcomes: For children to enrol and attend class does not automatically mean that they learn something and that what they learn is relevant and helps them to build self-confidence and find their own way in life. In many countries, especially in rural, peripheral areas and if children are not part of the mainstream, the quality of education is disappointingly low. Causes of this lack of quality are related to the limited (context) relevance of education, the limited quality of teaching staff and of the education system, and the absence of supportive conditions. 

Would things improve if more money were made available?
 Undoubtedly. However, the problems involved are much more complex than that. The deeper-lying causes of the poor educational achievements are also and especially related to a lack of political will, to shying away from the difficult choices required by the limited resources (e.g. between an EFA policy with the emphasis on ‘access for all’ or quality education for an elite), but also to the inefficient way the education system is organised; to ineffective decentralisation processes and to the fact that the parents, children and teachers concerned have little influence on policy, planning, organisation and administration of the education system, so that the actual influence of those who are directly involved (‘claim-making power’) is still very limited. Finally, due to the ineffective external (financial) support structure it becomes more complicated to achieve EFA targets.
 

The challenge

In view of the problems stated above, ICCO, Edukans, Prisma and Kerkinactie think that the real challenge lies mainly at the political level (in a broad sense). Programme interventions should focus on the root causes of the disappointing progress with regard to EFA targets. The organisations (henceforth referred to as 'the alliance') believe that key institutions, such as Civil Society Organisations (CSOs), (umbrella organisations of) Faith Based Organisations (FBOs), community boards, functional groups (e.g. women's organisations, PTAs), school management etc. can really make a difference at their various levels. They should be enabled on the one hand to claim their rights to access to relevant and good-quality education, with special attention for education for girls and young women, and on the other hand also to fulfil their obligations in that regard. It is obvious, in this respect, that the international donor community should also reconsider (the limits of) its role and responsibilities. The alliance believes in a “systemic approach” (multi-stakeholder approach),
 with the emphasis on strengthening good governance and improving the support and accountability systems of the educational sector, especially at the local level. This approach is based on interactive programme development, with the involvement of the responsible authorities, CSOs (at both the demand and the supply side), expertise centres, the business community and donors. They formulate a common vision and ambition, and acknowledge their interdependence and the importance of sharing successes. They jointly develop strategies to achieve their common targets with the available financial resources.

That education is of great importance for both individuals and households is obvious and is recognised throughout the world. However, despite substantial progress in specific respects in specific countries, the general picture is still alarming. Therefore, the overall programme targets of the alliance are:

· Access to good-quality education for the last 10 to 20% of children who continue to be failed by the system. 

· Decrease of the high drop-out rate, especially among girls.

· A higher relevance and quality of basic education.

Stakeholder analysis

Role of civil society in education 

The alliance regards EFA as first and foremost a responsibility of the government. The government is bound to create conditions for good-quality education and is responsible for setting standards, for quality control, and for regulating and administrating the educational system. In those cases where the government has committed itself to MDGs and to the EFA targets, but (currently) lacks the financial resources or the capability to achieve those targets, CSOs could play a crucial role as: 

· service provider: based on the entitlement approach they should complement the government;

· innovators: developing new ideas and applications in schools for the benefit of educational quality; after appropriate classification and lobbying these can be incorporated into national government policies;

· informed critics and advocates: bringing into the limelight the actual educational achievements of the government and actively lobbying for free and accessible education for children, adolescents and adults.
 

 

The alliance has a network of partners (target group organisations) which are active in these various functions at all levels (local, national and international). This network of partners not only aims to achieve the EFA targets, but also and especially looks at the function of the school in the community and the local and regional developmental processes. 

In collaborations between the alliance and CSOs their legitimacy and effectiveness / impact will take priority. Partnerships have been entered into / will be entered into on the basis of this principle. In a number of countries Faith Based Organisations (FBOs) in particular have, despite certain weaknesses, a clear and recognised additional value with regard to promoting and facilitating EFA targets:

· a long history as education providers; 

· often a higher quality; 

· presence in difficult areas / situations; 

· special attention for the poor and oppressed; 

· tendency to be better trusted by the local population than governments and (international) NGOs; 

· campaigns and lobbying capacity through established international and national connections; 

· increasing recognition by national governments as an important discussion partner in policy and decision-making processes; 

· in some cases resulting in formal collaboration agreements or public-private partnerships; 

· a powerful potential to achieve a change of behaviour.

During the ICCO partner consultation meeting 'Access to Basic Services' for the Africa/Middle-East region, held from 31 January to 4 February 2006, the attending education partners carried out a SWOT-analysis of the role of CSOs in the educational sector. The findings of the Edukans-ICCO fact-finding mission on Peru (October 2005), the Edukans-ICCO-Novib Oxfam-DGIS fact-finding mission on Sudan (January-February 2006) and the results of the SWOT analysis from the PRISMA partner consultation meeting of 13-15 February 2006 are all in accordance with this SWOT-analysis. 

SWOT-analysis CSOs in the education sector

	Strengths:
	Weaknesses:

	· CSOs are better able to reach (isolated or conflict-affected) local communities, target groups.

· CSOs activities complement government  policies/programmes.

· Alternative, contextualised and innovative approaches and didactical methods of (non-formal) Basic Education. 

· Expertise in participatory methods.
	· Poor co-ordination between actors (between different CSOs and between CSOs and the state)

· Lack of attention for follow-up of primary (non-formal) education.

· CSO staff is still weak on lobby and advocacy, systematisation of good practices, PME (at both the organisational and the activity level) in the field of access to and quality of education.

· Insufficient contribution to national plans (EFA, Poverty Reduction Strategy Plans, Sector Wide Approach).

· Dependent on external financial resources.

· Lack of human resources, high staff turnover,  brain drain.

· Co-operation is poorly developed (under current grant conditions it is often not in the interest of local organisations to co-operate). 

	Opportunities:
	Threats:

	· Reinforcement of local actors (target groups, community-based organisations, FBOs, parent-teacher organisations, government) with regard to: claim-making power; participation in policy-making; systematisation of good practices; (international and national) lobby and advocacy; management, monitoring and evaluation, and supervision. 

· Scaling up successful alternative initiatives. 

· Networking, linking and learning between different actors (government, NGOs, CSOs, target groups, donors).

· More influence on, participation in or linking up to national policy processes (EFA, Poverty Reduction Strategy Plans, Sector Wide Approach).

· Stimulating of and lobbying for educational reforms.

· New role for CSOs in the context of decentralisation processes.

· Diversification of co-operative efforts (also including expertise centres, trade unions, etc.).
	· Government failure, lack of commitment, financial resources 

· Competition, lack of synergy between NGOs.

· Partner organisations, particularly FBOs, are not always able to find a balance between their complementary and their lobby and watchdog role vis-à-vis the government. As a result we frequently see the emergence of either parallel education structures or an uncritical attitude towards the government.

· No recognition by the government of bilingual education and non-formal, innovative approaches.

· Change in policies and priorities of donors.




 

The alliance partners

ICCO, Edukans, Prisma and Kerkinactie have joined forces (pooling resources, networks, experience and expertise), in order to achieve the targets of this education programme. 

The strength of this alliance lies in:

· the shared vision, both between the alliance partners and between the alliance and the stakeholders in the field; 

· the distinguishing network (with a wide range of partner organisations, including FBOs) which puts the emphasis on quality and manages to link up the local, regional and national levels, so that interventions not only alleviate the direct needs of a (limited) group, but also contribute to sustainable, structural solutions with regard to EFA targets; 

· the distinguishing strengths of the various alliance partners and the desire to use their mutual complementarity to further strengthen their programmes;

· ample experience in supporting and promoting linking and learning;
· the large and dedicated following of, particularly, PRISMA and Edukans and the innovative way in which they have acquired broad support in Dutch society for their activities in the South.

A weak side of the alliance partners is that:

· the volume of financing in countries supported by the alliance has mostly been too limited; as a consequence, not enough has been invested in keeping up-to-date expertise on and developments within the educational landscape in these countries; 

· the current portfolio is still insufficiently aimed at building up civil society around the theme of education. There are plenty of opportunities and good partners, so a greater effort will be made.
Chances/ challenges for the alliance lie in the fact that a number of Southern partner organisations, including networks and expertise centres in the field of EFA, are well prepared to and capable of working together with the alliance partners in developing and evaluating relevant, effective and efficient programmes, in proposing international lobbying issues and, if required, in supporting the professionalisation of other civil society actors. 

Partnerships

In view of the strength of Save the Children NL (as part of the Save Alliance) in the field of (international) lobbying and development and dissemination of expertise, and of their access to local field structures, there is a close collaboration with Save the Children NL with regard to the programme components 'expertise platform' and 'national and international lobbying'. In those countries where both the alliance and Save the Children NL are active (Burkina Faso, Uganda, Sudan) Save NL and the alliance have expressed the intention to collaborate whenever this is desirable in the field of capacity improvement (exchanging expertise and experience, peer reviews, etc.).

In Ethiopia and India the alliance will join Woord en Daad in organising the exchange of expertise, setting up joint training programmes and supporting peer reviews in the field of Education for Work.

In view of the specific expertise and experience of the WPF in the field of youth and Sexual and Reproductive Health and Rights, with an emphasis on the rights-based approach, the alliance intends to collaborate with the WPF in the field of education-HIV/aids. Further plans will be presented in the course of 2006.

Collaboration with expertise centres (universities, platforms, etc.)
 in the Netherlands and in the South will be intensified to increase the development and dissemination of expertise in order to achieve optimum results in the efforts made by the various organisations in North and South with regard to the EFA targets (see capacity improvement programme for more information).
 

Through the alliance's frontdesk various small-scale private initiatives are supported which in turn support developmental projects. In the field of education the frontdesk will explicitly review elements of the education programme and aim to set up a link between the frontdesk initiatives at the micro level and the programme targets per region. Co-operation with the business community will be strengthened partly through this channel. Pre-existing links with (primary) schools, pupils, parents and teachers' unions in the Netherlands will be continued (Operation Shoe box, Edukans World Supporters, Edukans Going Global, Education Experience) and further innovated.

4.b. Distribution of funding over intervention strategies:

In preparing its education programme for 2007-2010 the alliance (Edukans, PRISMA, ICCO) made analyses at various levels with its partners in the South. This preliminary work started with a portfolio analysis of the activities the alliance partners were involved in at the time in the field of education. This was followed by discussions over educational policy, a context and stakeholder analysis and joint preparatory missions to ensure that from 2007 a substantial educational effort can be made in the focus countries: A fact-finding mission/ mapping in Peru (October 2005), a programming mission to Kenya (October 2005), a mapping by partner organisation ACEM in Malawi in collaboration with Edukans and ICCO (January 2006), a mapping by the Basic Education Association in Ethiopia in collaboration with Edukans, ICCO and PRISMA (December 2005- January 2006), a fact-finding mission to Sudan (December 2005 – March 2006, commissioned by Edukans, ICCO and the Foreign Ministry and by Oxfam/Novib) and a mapping by a local consultant in India which is still in progress. In 2006 this work will be continued in these countries and started up in other countries.

 In 2005 Edukans initiated a collaboration project in the field of education and HIV/AIDS (Educaids).
 All alliance partners take part in this project and they have been joined by several other developmental organisations: Edukans, ICCO, Prisma, ZZG, ADRA, Tearfund, Woord en Daad,  Kerkinactie, ICS, ZOA Refugee Care. January 2006 saw the start of the programme “Education in Times of HIV/AIDS”, which aims to enable partners to develop and implement interventions in order to give the education system a role with regard to the HIV/AIDS situation in high-prevalence areas and the prevention and control of HIV/AIDS. In preparation of this programme two conferences were organised on Education and HIV/AIDS, one in the Netherlands (June 2004) and one in Nairobi (June 2005).

 Finally, during the regional partner consultation meeting on Access to Basic Services in Senegal (January/February 2006) and the partner consultation meeting of PRISMA (February 2006) the context and stakeholder analyses and the proposed education programme for the next planning period was further discussed and elaborated.

	Intervention strategy poverty relief: 

Increasing access to relevant good-quality education by means of feasible, affordable and sustainable (local) solutions.

Targets: 

1. Supporting complementary and innovative programmes to improve access, relevance and quality of education (EFA), in particular for children, adolescents and adults in difficult situations (core programme: local EFA solutions). 

2. Supporting complementary and innovative programmes to improve access, relevance and quality of education (EFA), with special attention for Education and Work, Education and HIV/AIDS, Education and (post)conflicts and Education for marginalised peoples.



On the basis of the context and problem analysis and an assessment of the strengths of the alliance partners' current portfolios the following major themes have been identified within this intervention strategy:

a. Education and work: Increasing the relevance of education by directing its planning and content to expertise, skills and attitudes that are supportive of generating an income, as well as facilitating the transfer from basic education to the (informal) labour market (link with sustainable and fair economic development).

b. Education and HIV/AIDS: Contributing to the prevention of HIV/AIDS through education and moderating the impact of the pandemic on educational achievements and the educational sector (link with the HIV/AIDS-programme). 

c. Education and (post-)conflict: Supporting and promoting education in (post)-conflict situations and promoting education for human rights and peace (link with democratisation and peacebuilding).

d. Education for marginalised peoples: Promoting and supporting the right to relevant and good-quality education for politically, economically and culturally marginalised peoples (link with democratisation and peacebuilding)

	Intervention strategy to advance civil society: 

Strengthening the capacity of local actors (in particular from civil society) to develop, try out and promote feasible, affordable and sustainable (local) solutions to increase access to relevant and good-quality education. 

Targets:

1. Strengthening the claim-making capacity of directly interested parties.

2. Strengthening the capacity of local actors to live up to their co-responsibility for access to and quality of education.

3. Supporting effective (private–public) partnerships and linking & learning programmes, aimed at improving the capacity of both the Northern and the Southern partners.


  

	Intervention strategy for influencing policies: 

Initiating, participating in and supporting national and international campaigns and lobbying activities in the field of EFA and related issues, in order to translate the universal right to free and good-quality education into guaranteed access to education. 

Targets:
1. Supporting international lobbying and campaigns in partnership with like-minded organisations, especially with regard to education in conflict areas. 

2. Supporting the lobbying activities of CSOs vis-à-vis their own national governments.


Basic principles of the programme

The educational  programme is based on the following principles: 

Rights-based approach 

The interventions of the alliance partners within the education programme are aimed at:

· Promoting the right to good-quality education and empowering citizens to claim their rights.

· Stressing that access to education is not enough; a lack of good-quality education can also be regarded as a violation of the right to education. 

· Promoting / enforcing transparency and accountability (good governance).

· Mainstreaming the rights-based approach in curricula and educational practice (child-friendly schools).

People as active participants: In the programme people are approached as major players. They devise, plan and implement sustainable and structural solutions for problems which they themselves have formulated and analysed and they claim their own rights. People take an active part in their own development. They are not just passive recipients of aid.

Aimed at results: The alliance commits itself to informing the relevant stakeholders (first and foremost the partner organisations and their target groups) on whether the education programme is a plausible contribution to the intended targets at the target group level (i.e. MDG 2 and 3 and EFA). Systematisation of monitoring and evaluation will therefore take place at all levels of the programme. 

Attention for both formal and non-formal or alternative types of education: Basic education can be provided both through the formal system and using non-formal and informal, alternative ways, which is one of the strengths of CSOs.
 We have observed a tendency to formalise non-formal education through national, regulatory policy frames, and to convert innovative approaches from non-formal education to formal education. The alliance wishes to emphasise that resources for non-formal education should be equivalent to those for formal education and that we should avoid the emergence of a second-rate education for the poorest.

Local solutions and ownership: The IOB evaluation “Local Solutions for Global Challenges” (2003) concludes that all too often western models are used which offer no solution for specific situations in specific countries and regions, while those western models are also under discussion in the West itself. These models do not fit the development of the countries in question, or are not what a country requires for its (fair economic) development.
 Ownership of analysis and prospective solutions must be located in the South. Participation of local communities in particular, therefore, is a requirement for developing context- and culture-adjusted programmes. Support must be provided in the form of access to information and expertise. 

Local culture as a starting point: In order to improve the quality of education and to prevent alienation or even aversion, the content and organisation of education is adjusted to the lifestyle and culture of the participants: people show differences with regard to gender, language, religion, value systems and living conditions. This implies, among other things, that the target group is to participate in policymaking, monitoring and evaluation and that there should be room for contextualisation of the curriculum, flexibili​ty and content-related innovations. 
Attention for gender, HIV/AIDS, human rights and the environment: In connection with MDG 3 gender equity is an important principle in the education programme. The alliance will pay special attention to the systematisation of good practice in this regard, promoting gender as a transversal theme and lobbying for more attention for the existing gender inequality. Mainstreaming of HIV/AIDS, human rights and the environment is a basic principle for the entire programme. In addition, there will be specific attention for education and HIV/AIDS.

	Results in the chain for education sub-programmes 

	Direct poverty reduction: Increasing access to relevant good-quality education by means of feasible, affordable and sustainable (local) solutions.

	Intervention strategy
	Output (alliance)
	Outcome (partner org.)
	Effect (target group)

	1.Local solutions EFA
	In 6 intervention countries alliance support has enabled 6 partner programmes to increase access to relevant, good-quality education in a coherent, complementary and innovative way.
	At least 2 (networks / coalitions of) partner organisations have developed, implemented and evaluated coherent, complementary and  innovative Basic Education approaches in all focus countries.
	Access, quality and relevance of basic education in the 6 intervention regions has improved for more than 85% of the supported target groups (with 70% being girls/ women).

	2. Local solutions EFA with specific attention for:

a. Education & work

b. Education & HIV/AIDS

c. Education in (post)conflict

d. Education for marginalised peoples 
	a. In 6 intervention countries at least 6 partner programmes have been enabled to increase access to and relevance of good-quality education aimed at employment.

b. In 5 intervention countries at least 5 partner programmes have been enabled to contribute to HIV/aids prevention and to alleviate the impact on the education sector.

c. In 4 intervention countries at least 4  partner programmes have been enabled to provide access to relevant, good-quality education in (post-) conflict situations, with specific attention for human rights and education for peace.

d. In 7 intervention countries at least 7 partner programmes have been enabled to increase access to and relevance of good-quality education for politically, socially, culturally marginalised groups.
	a. 70% of the supported target group in 6 intervention countries have access to good-quality education with employment relevance and have been enabled to make the transfer to the (informal) job market.

b. in 5 intervention countries 60% of the supported target group have access to aids prevention and sex education with special attention for knowledge, attitudes, skills and change of behaviour.

c. 85% of the supported target group in 4 intervention countries have access to good-quality education with specific attention for human rights and education for peace.

d. 70% of the supported target group in 7 intervention countries have access to good-quality intercultural education.


	a. In 6 intervention countries the income and productivity of the target group reached has improved significantly compared to the situation at the start of the education programme.  

b. In 5 intervention countries 60% of pupils, teachers, the community and policy makers are better able to prevent HIV-infection. 

c. In 4 intervention countries > 50% of the target group reached have tools for peace and reconciliation and have effectively reintegrated into society.

d. In 7 intervention countries > 50% of the target group reached do not drop out of school as a result of recognition of the socio-cultural  traits of marginalised peoples. 

	Resources: 50%, estimated annual average € 10,028,080 

11 Fte


	Advancement of civil society: Strengthening the capacity of local actors (particularly from civil society) to develop, try out and promote feasible, affordable and sustainable (local) solutions to improve access to relevant and good-quality education. 

	Intervention strategy 
	Output (alliance)
	Outcome (partner org.)
	Effect (target group)

	1: Claim-making power
	Support 20 CSOs in 15 countries which aim to strengthen the claim-making power of involved parties. 


	> 50% of the CSOs in the intervention countries which receive support in this field have formulated programmes that aim to strengthen the claim-making power of the target groups. 


	> 50% of those directly involved (parents, pupils, teachers, communities) in the 15 intervention countries know and use the ways to claim their rights or to put their issues on the  agenda.

	2: Capacity of local actors & co-responsibility 
	Support at least 11 capacity improvement programmes in 11  countries for CSOs (incl. regional and local government). 


	75% of EFA-oriented CSOs and other local actors have achieved lasting improvement of their programme-oriented,  management, networking and lobbying capacities. 


	Thanks to their improved capacity > 70% of CSOs  reached in 11 countries share responsibility for EFA.

	
	Finance 17 capacity improvement programmes of functional groups (women's organisations, PTAs, school management, etc.) in 15  countries. 
	CSOs have equipped 75% of functional groups to operate independently and professionally.


	Access to and relevance of good-quality education show a lasting improvement in at least 12 intervention countries.

	
	Organise 20 learning activities (5 per year: consultations, online debating, field visits, peer reviews; South-South as well as South-North) (partly) directed at the four major themes.
	75% of CSOs use expertise acquired through linking & learning in the formulation and implementation of programmes. 


	At least 50% of CSOs involved show lasting improvement in the quality of their work on EFA programmes.

	Resources: 30%, estimated annual average,  € 6,016,851

6.6 Fte


	Lobby and advocacy: Initiate, participate in and support national and international campaigns and lobbying activities in the field of EFA and related issues, in order to translate the universal right to free and good-quality education into guaranteed access to education. 

	Intervention strategy
	Output (alliance)
	Outcome (partner org.)
	Effect (target group)

	1.: EFA lobby at the  international level 
	At least 2 (international) networks have been reinforced and have lobbied effectively for education in conflict situations and for the other major themes of the alliance (education and work, education and HIV/AIDS, education for marginalised peoples). 
	At least  2 reinforced networks have formulated a clear, realistic strategy with regard to lobbying and implement that strategy.


	In 11 intervention countries resources from bilateral and multilateral channels for access to relevant good-quality education have increased.

	2: EFA lobby at the national level 
	20 CSOs in 11 intervention countries have been supported in their national and  regional lobby for EFA.


	80% of these CSOs have advocated local solutions for EFA with their (local) governments.
	Local solutions for EFA have been implemented in at least 7 countries, particularly for underprivileged groups, in local policies and national legislation. 

	
	Support for national lobby for recognition  and appreciation of non-formal education in 4 partner programmes.
	In 4 intervention countries non-formal education has been incorporated in national governmental policies and legislation as equivalent to formal education.
	In these 4 countries national policies and budget allocations attest to recognition of non-formal education.

	Budget: 20%, estimated annual average, € 4,011,234 

4.4 Fte


The percentages allocated to direct poverty reduction, support for CSOs and lobby and advocacy, respectively, are largely based on the current portfolio. However, in the next four years the emphasis will shift more into the direction of CSO support and lobby and advocacy. 

c)      Choice for countries and regions:
The selection of countries/regions and of the four sub-themes is based on portfolio analyses (in 2004/5 by IC-Consult at ICCO and Edukans, and in 2005 by PRISMA and Kerkinactie) and on the following criteria: 

· The national government demonstrably emphasises UPE/ basic education, as expressed in a formally stated national education policy and in its targets of EFA and the MDGs (analysis of quality and accessibility). This criterion does not apply to countries in conflict situations (see Education and Conflict) 

· The presence of key partners (NGOs,  FBOs, CSOs) which are explicitly committed to basic education and which both at a grassroots and at an intermediary level work on quality improvement (capacity-building, lobby and advocacy, networking)

· High prevalence of HIV/AIDS (Educaids) for the Education and HIV/AIDS programme.

· A minimum of 5 countries which are involved in bilateral collaboration with the Dutch government in the field of education (of the list below the Dutch government supports the educational sector in Bolivia, Burkina Faso, Ethiopia (although no longer through the Ethiopian government), Mali and Uganda, as well as in Sudan through the Multi-donor Trust Fund and in Malawi through a silent partnership with the British Department for International Development). 

 

In total the programme will be implemented in 17 countries: 11 focus countries and 6 supporting countries. Geographically the programme is focused on sub-Saharan Africa (with special attention for West-Africa), but Latin America (Peru), Asia (e.g. India, the Thai-Burmese border region) and Albania (to be phased out) are also included. Internal and external mainstreaming of HIV/AIDS is a central plank in the entire programme, but in Malawi, Ethiopia, Uganda, Kenya and India specific attention will go to Education and HIV/AIDS (Educaids). Six countries will specifically focus on Education for Work, five on Education & HIV-AIDS, four on Education and Conflict and seven on Education for Marginalised Peoples.
	Regions
	Focus countries 
	supporting countries 
	budget

2005
	budget 2007-2010

(annual average)

	Latin America
	Peru
	Bolivia
	540,000
	1,441,250

	Africa & Middle East 
	Burkina Faso, Ethiopia, Kenya, Malawi, Mali, Sudan, Uganda
	Angola, Ghana, Liberia, Senegal
	4,584,820
	11,031,250


	Asia, Europe and Pacific
	India, West-Papua, Thailand (Burmese border region)
	Albania
	5,066,093
	7,552,500

	Total budget education programme
	20,025,000


d)       Risks:

	Risks
	Measures

	A potential risk, which the alliance expect to be able to cope with, is that the co-operation between its partners is of a relatively recent date. This could lead to a lot of energy being wasted on achieving alignment with regard to objectives, priorities, division of labour, approach and monitoring and evaluation.
	The alliance will (have to) look for a cost-effective balance in joint learning and development, and in its ability to 'deliver', i.e. to achieve its intended targets. Much attention will be given (right from the start in 2006) to good co-ordination, a good consultation structure and a clear division of responsibilities within the education programme (with matching allocation of FTEs).

	In the initial phase much attention (and money) will go to putting in the details of the programme together with they key partners in the various countries / regions. The financial reflection of that attention will have to be proportional to the expected contribution to the major objectives. 
	Putting in the details of the programme will be combined with capacity improvement of the working partners, i.e. together with the key partners a start will be made (in cases where this is still required) with a good mapping, a SWOT-analysis, updating the problem-and-context analysis, recording lessons learned en best practices, identifying opportunities for linking & learning and partnerships, defining research issues and, subsequently, jointly formulating programmes.
 This was initiated in 2005.

	Emergencies (natural disasters and conflicts): destruction of schools/ infrastructure/ materials, loss of teachers, disappearance of governance structures.
	Organisations in areas with an increased emergency risk will be prepared for coping with such risks.

Good co-operation and transitional arrangements between emergency aid and other departments within the alliance.

Flexibility of donors concerning agreements regarding grants in emergency situations.


5          Relevance of this vision for existing policies
a)      Millennium Development Goals (MDGs):
The programme contributes to both MDG 2 and MDG 3: 

 
	MDGs Education:

	MDG 2: Ensure that all boys and girls complete a full course of primary education by 2015.

	MDG 3: Eliminate gender disparity in primary and secondary education, preferably by 2005, and at all levels by 2015.


Progress on MDG 2 in the target group(s) supported is monitored in collaboration with the partner(s) on the ground. Depending on the programme the focus is on changes (relative to baselines) in: net education rate (NER) in primary education; percentage of pupils starting in class 1 who reach class 5; literacy among 15 to 24-year-olds; numbers enrolled at school; numbers enrolled on literacy courses. For MDG 3 monitoring focuses on: the proportion of girls to boys in primary education; the proportion of literate women to literate men in the 15 to 24 age group.

With regard to the quality aspect of education, it should be stressed that the programme expressly wishes to contribute to the six EFA targets. The extent of this contribution will be shown by presenting scores on (proxy) indicators (net enrolment rates, youth and adult literacy rates, percentage of women teachers, teacher/pupil ratios, percentage of GNP spent on education, etc.).  For each programme grant the partners responsible will be consulted in order to decide which of these proxy indicators are relevant and how reliable data can be obtained.

b)      Structural poverty reduction in Africa:
The education programme puts the emphasis on sub-Saharan Africa. This fits in well with the developmental policies of the Dutch government (see e.g. “Mutual Interests, Mutual Responsibilities - Dutch Development Co-operation en route to 2015” and “Strong people, weak states”). Most 'support base' activities (frontdesk, exchange programmes, etc.) also concentrate on the African focus and supporting countries.

 

The dramatic figures on EFA in West Africa legitimise extra regional efforts in this region. The portfolio analysis at ICCO pointed out that ICCO's experience in this region is mainly in promoting (functional) literacy (among women) and non-formal primary education. Adult literacy is an important pillar within EFA. Therefore, the education programme intends to pay specific attention to literacy in this region by means of a regional education programme for West Africa. This programme will focus on functional literacy (in the native language) and non-formal basic education. 

c)       Complementarity with Dutch bilateral co-operation:
In many countries in which the ICCO alliance is active, there are frequent consultations with the Dutch embassies, with regard to both the planning and the practical realisation of programmes. Embassy staff are also invited at local partner consultations. Whenever this is relevant alliance staff take part in consultations, exchanges of expertise and debates, in co-operation with civil servants from the ministries involved in The Hague. 

We also intend to complement activities of other donors. In the 2007-2010 period the existing co-operation and joint ventures with the Ministry and with other donors will be continued. In 2005 the alliance (or some alliance partners):

· launched their strategic alliance, in order to combine forces as donors.

· gave an active contribution to the co-operation between the Foreign Ministry (Directorate General for Cultural Development, Education and Research) and the Dutch NGOs in the field of basic education. 

· organised a Learning Workshop on 16 January on Education in Emergencies, together with Novib Oxfam and the Foreign Ministry, which led to recommendations for further collaboration in this field and will lead to further activities in 2006 (organisation of content-oriented meetings, peer reviews).

· came to an agreement with Save the Children NL concerning possible ways to co-operate with regard to lobbying and theme-related capacity building.

· took the initiative for a joint fact-finding mission to Sudan with the Foreign Ministry, Edukans and Novib Oxfam, which took place in December-March and led to recommendations for a common core programme around institutional capacity building and additional programmes around girls' retention (the critical advance from P4 to P5) and around Education for Work (in partnership with the business community, both in the Netherlands and elsewhere). Cutting across all activities in Sudan are the Education for Peace targets.

 
d)      Policy priorities:
The education programme fits in well with the policy priorities with regard to HIV/Aids, Basic Education and Culture, as described in appendix 1 of the 'policy framework co-financing system 2007-2010': 

HIV/Aids is the priority theme within the alliance's education programme, as a  transversal theme and as a specific sub-programme. All partner organisations make an HIV/AIDS analysis as part of their project analysis, translate their conclusions into targets, activities and target groups and formulate an HIV/AIDS workplace policy (internal and external mainstreaming of HIV/AIDS). In this regard the education programme collaborates closely with the HIV/AIDS programme of the ICCO core alliance. In addition, schools will give specific attention to destigmatisation and HIV prevention, so that young people recognise high-risk situations and learn to avoid them (as indicated in the policy framework).

The meta-target of the strategic alliance's education programme is to contribute to the improvement of access to and quality and relevance of basic education for the last 10 to 20% of children who continue to be failed by the system; and to reduce gender disparity in participation in the education system. This is in keeping with agreements made during the international Education conference in Dakar (Education for All) and with the two MDGs directed at education. The strategic alliance stresses the importance of complementarity in the activities of CSOs within the governmental education plan (if available) in the developing countries involved and the priorities set in this plan, and supports co-operation with local, regional and/or national governments.

One of the principles of the education programme is to take local culture as a starting-point. Culture is regarded as an instrument that can help strengthen cultural identity or self-awareness of the population or a section of the population of a developing country. It fosters the understanding between different cultures (e.g. through bilingual / intercultural education).

6          The relationship between objective and resources (Objectives, Results, Activities, Resources):

 

a)      Objective:
Direct poverty reduction 

	By 2010 the education programme will have contributed to improved access to relevant good-quality education.

	Intended targets:
	Specification from context analysis:

	Access to and quality and relevance of basic education in the 6 intervention regions has improved for > 85% of the supported target groups (70% being girls/women).
	However, a huge effort is still required in order to achieve the MDGs and EFA. 100 million children still have no access to school (girls, children in conflict areas, orphans and vulnerable children, marginalised peoples have even less opportunities). Due to quality problems the education that is available is not context-relevant and hence is hardly any use for those enrolled.

	a. The income and productivity of the target group reached has improved significantly in 6 intervention countries compared to the situation at the start of the education programme. 

b. In 5 intervention countries 60% of pupils, teachers, the community and policy makers are better able to prevent HIV-infection. 

c. In 4 intervention countries > 50% of the target group reached have tools for peace and reconciliation and have effectively reintegrated into society.

d. In 7 intervention countries > 50% of the target group reached do not drop out of school as a result of recognition of the socio-cultural  traits of marginalised peoples. 
	


Advancement of Civil Society

	By 2010 local (particularly civil society) actors are able to develop, try out and promote feasible, affordable and sustainable (local) solutions to improve access to relevant and good-quality education.

	Intended targets:
	Specification from context analysis:

	> 50% of those directly involved (parents, pupils, teachers, communities) in the 15 intervention countries know and use the ways to claim their rights or to put their issues on the  agenda.
	One of the deeper-lying causes of the poor educational achievements is the fact that those who are directly involved have very little knowledge of and influence on (government) policy, planning, organisation and administration of relevant, good-quality education. This is partly related to ineffective decentralisation processes.  As a result national and local governments can continue to refrain from giving account to those directly involved about educational policies and the corresponding budget allocations, i.e. spending part of the education budget on other goals. 

	Thanks to their improved capacity > 70% of CSOs  reached in 11 countries share responsibility for EFA.
	The ICCO alliance believes that key institutions, such as Civil Society Organisations (CSOs), (umbrella organisations of) Faith Based Organisations (FBOs), community boards, functional groups (e.g. women's organisations, PTAs), school management etc. can really make a difference at their various levels. They should be enabled on the one hand to claim their rights to relevant and good-quality education, with special attention for education for girls and young women, and on the other hand to share responsibility in achieving that goal. 

	Access to and relevance of good-quality education show a lasting improvement in at least 12 intervention countries.
	

	At least 50% of CSOs involved show lasting improvement in the quality of their work on EFA programmes.
	The stakeholder analysis of CSOs indicates that gaining more in-depth knowledge and promoting the interchange of ideas and co-operation between stakeholders benefit the quality of their interventions and thus contribute to achieving the EFA targets.


Lobby and advocacy

	By 2010 the universal right to free and good-quality education has been translated into guaranteed access to education, through effective national and international campaigning and lobbying activities in the field of EFA and related issues. 

	Intended targets:
	Specification from context analysis:

	In 11 intervention countries resources from bilateral and multilateral channels for access to relevant good-quality education have increased.
	The international financial support for education plans and government budgets of developing countries has increased. However, a huge effort is still required in order to achieve the education-related MDGs and EFA by 2015 (especially in conflict areas where 50% of children have no access to education).

	Local solutions for EFA have been implemented in at least 7 countries, particularly for underprivileged groups, in local policies and national legislation. 
	CSOs insufficiently systematise and document innovative ‘local solutions’ (presented by or for the benefit of underprivileged groups). They do not have the tools to lobby with their own government for  incorporation of these solutions into national government policy.

	National policies and budget allocations attest to recognition of non-formal education. 
	Governments have little or no time for best practices of non-formal education: budget allocation for this goal is insufficient. 


b)      Results:
Direct Poverty Reduction

	Output (alliance)
	Outcome (partner org.)

	In 6 intervention countries alliance support has enabled 6 partner programmes to increase access to relevant, good-quality education in a coherent, complementary and innovative way.
	At least 2 (networks / coalitions of) partner organisations have developed, implemented and evaluated coherent, complementary and innovative Basic Education approaches in all focus countries.

	a. In 6 intervention countries at least 6 partner programmes have been enabled to increase access to and relevance of good-quality education aimed at employment.

b. In 5 intervention countries at least 5 partner programmes have been enabled to contribute to HIV/aids prevention and to alleviate the impact of HIV/aids on the education sector.

c. In 4 intervention countries at least 4 partner programmes have been enabled to provide access to relevant, good-quality education in (post-) conflict situations, with specific attention for human rights and education for peace.

d. In 7 intervention countries at least 7 partner programmes have been enabled to increase access to and relevance of good-quality education for politically, socially, culturally marginalised groups.
	a. 70% of the supported target group in 6 intervention countries have access to good-quality education with employment relevance and have been enabled to make the transfer to the (informal) job market.

b. in 5 intervention countries 60% of the supported target group have access to aids prevention and sex education with special attention for knowledge, attitudes, skills and change of behaviour.

c. 85% of the supported target group in 4 intervention countries have access to good-quality education with specific attention for human rights and education for peace.

d. 70% of the supported target group in 7 intervention countries have access to good-quality intercultural education.




Advancement of Civil Society
	Output (alliance)
	Outcome (partner org.)

	Support 20 CSOs in 15 countries which aim to strengthen the claim-making power of involved parties. 
	> 50% of the CSOs in the intervention countries which receive support in this field have formulated programmes that aim to strengthen the claim-making power of the target groups. 

	Support at least 11 capacity improvement programmes in 11 countries for CSOs (incl. regional and local government). 
	75% of EFA-oriented CSOs and other local actors have achieved lasting improvement of their programme-oriented,  management, networking and lobbying capacities. 

	Finance 17 capacity improvement programmes of functional groups (women's organisations, PTAs, school management, etc.) in 15 countries. 
	CSOs have equipped 75% of functional groups to operate independently and professionally.

	Organise 20 learning activities (partly) directed at the four major themes (5 per year: consultations, online debating, field visits, peer reviews; South-South as well as South-North).
	75% of CSOs use expertise acquired through linking & learning in the formulation and implementation of programmes. 




Lobby and Advocacy 

	Output (alliance)
	Outcome (partner org.)

	At least 2 (international) networks have been reinforced and have lobbied effectively for education in conflict situations and for the other major themes of the alliance (education and work, education and HIV/AIDS, education for marginalised peoples). 
	At least 2 reinforced networks have formulated a clear, realistic strategy with regard to lobbying and implement that strategy.



	20 CSOs in 11 intervention countries have been supported in their national and regional lobby for EFA.
	80% of these CSOs have advocated local solutions for EFA with their (local) governments.

	Support in 4 partner programmes for national lobby for recognition  and appreciation of non-formal education.
	In 4 intervention countries non-formal education has been incorporated in national governmental policies and legislation as equivalent to formal education.


c)       Activities and  d)   Resources:
Direct Poverty Reduction

	Output (alliance)
	Activities


	Annual budget € 10,028,080

	In 6 intervention countries alliance support has enabled 6 partner programmes to increase access to relevant, good-quality education in a coherent, complementary and innovative way.
	· Programme financier: 6 programmes in 6 countries

· Support base, participation and lobby: frontdesk, fund raising (Going Global)


	Distribution at the  corporate level

	a. In 6 intervention countries at least 6 partner programmes have been enabled to increase access to and relevance of good-quality education aimed at employment.

b. In 5 intervention countries at least 5 partner programmes have been enabled to contribute to HIV/aids prevention and to alleviate the impact of HIV/aids on the education sector.

c. In 4 intervention countries at least 4  partner programmes have been enabled to provide access to relevant, good-quality education in (post-) conflict situations, with specific attention for human rights and education for peace.

d. In 7 intervention countries at least 7 partner programmes have been enabled to increase access to and relevance of good-quality education for politically, socially, culturally marginalised groups.
	· Programme financier of 6 partner programmes in 6 intervention countries re Education for Work 

· Programme financier of 5 partner programmes in 5 intervention countries re Educaids

· Programme financier of 6 partner programmes in 4 intervention countries re Education in conflict 

· Programme financier of 7 partner programmes in 7 intervention countries re Education for marginalised peoples

· Broker: Educaids
	


Advancement of Civil Society
	Output (alliance)
	Activities 
	Annual budget € 6,016,851

	Support 20 CSOs in 15 countries which aim to strengthen the claim-making capacity of involved parties. 
	· Programme financier: 20 programmes in 15 countries.

· Capacity builder: 15 programmes in 15 countries (peer reviews, action research, on-the-job support)

· Broker: exchange programmes,  study visits
	Distribution at corporate level

	Support at least 11 capacity improvement programmes in 11 countries for CSOs (incl. regional and local government).
	· Programme financier: 11 programmes 

· Broker: 8 programmes 

· Capacity builder: 7 programmes
	

	Finance 17 capacity improvement programmes of functional groups (women's organisations, PTAs, school management, etc.) in 15 countries.
	· Programme financier: 17 programmes 
	

	Organise 20 learning activities (partly) directed at the four major themes (5 per year: consultations, online debating, field visits, peer reviews; South-South as well as South-North).
	· Programme financier 

· Capacity builder: e-learning facilities, membership of D-groups, developing and updating website, journalists/reporters who write about experiences, training and capacity building, expenses of applied research (consultants etc), peer reviews, seminars, workshops and consultations.
	


Lobby and Advocacy

	Output (alliance)
	Activities 
	Annual budget € 4,011,234

	At least 2 (international) networks have been reinforced and have lobbied effectively for education in conflict situations and for the other major themes of the alliance (education and work, education and HIV/AIDS, education for marginalised peoples).
	· Programme financier: 2 lobby and advocacy projects of education networks 

· Broker: > 4 major issues 

· Support base, participation and lobby: lobby on > 4 issues, mobilisation of young people and trade union; > 2 campaigns, 1 international conference,  > 4 press releases about the issue concerned 
	Distribution at corporate level

	20 CSOs in 11 intervention countries have been supported in their national and regional lobby for EFA.


	· Programme financier: 25 lobbying projects

· Broker: >8 lobbying issues
	

	Support for national lobby for recognition and appreciation of non-formal education in 4 partner programmes.
	· Capacity builder: 4 lobbying projects

· Broker: with regard to this issue > 2 consortia

· Support base, participation and lobby: exchange with partner organisations
	


 

7          Added value of the innovative elements
7.a.      Programmatic innovation:
Fostering co-operation. In 2005 a start was made in furthering the programmatic  theme approach by developing a coherent education programme for 2007-2010. Rather than supporting stand-alone projects the alliance of ICCO, Edukans, Prisma and Kerkinactie intends to stimulate synergy between initiatives. The innovative element is that relevant actors are brought together (expressly including membership organisations, in addition to expertise centres and the business community) in order to get more EFA out of the joint efforts. 

Actively looking for synergy. The thematic specialisation within the education programme goes hand in hand with the further development and specialisation of the other themes within the alliance. Thanks to the strategic co-operation of specialists on the various subfields of the alliance it is simpler to make quality leaps in strategies. For example, the collaboration between specialists in the field of peacebuilding and conflict transformation and specialists in the field of education leads to the planning and implementation of conflict-transforming (or at least conflict-sensitive) education programmes in (post-)conflict areas. The alliance has already acquired its first synergy profits at little expense!

Ownership. The programmatic innovation affects the relationship with partner organisations and the renewal of the network. A programme is jointly devised by the alliance partners and their key partners in the South; agreements are made concerning the division of roles within the programme, and new players are approached in order to generate a greater impact through the programme. To this end the alliance partners and the major stakeholders jointly carry out a mapping, bring up to date qualitative context analysis with regard to education, record best practices and dos and don'ts, make an inventory of relevant strategies and generate ideas for future strategies. These will subsequently be used to formulate one or more programmes.

Claim-making power. To a much greater extent than before, there is a strong emphasis on increasing claim-making power and simultaneously sharing responsibility, and also on working from a multi-stakeholder approach, with an emphasis on the joint responsibility of governments, schools and communities for achieving the EFA targets.

Promote joint learning. More than before learning strategies will be used which have proven their effectiveness in strengthening the programme-oriented, management, networking and lobbying capacities of CSOs, such as exchange programmes, action research,  peer reviews and on-the-job support.

7.b.      Innovation at the level of partner organisations:
Sharing responsibilities. At the level of innovation in the relationship between the alliance partners and their partner organisations we refer to the programme ‘ICCO in 2010: the Innovation Agenda’. The concept of co-responsibility, which has been further elaborated in this programme, will also play a major role for education partners, with decision-making powers being gradually shifted to the South (the regional councils). 

Innovative joint ventures. Partner organisations will increasingly implement a coherent programme supported by the alliance as part of (temporary) consortia, whose members take on different roles, depending on position, mandate and capacity. One of these members – in some cases this could be a member of the ICCO alliance – will take responsibility for the programme management. The consortia will be made up not only of traditional partner organisations (CSOs), but also of (local) governments, expertise centres and private enterprises. In that way it is also possible to support (temporary) movements with no formal status, and not just established, formal organisations.

 

7.c.       Innovation in the relationships with directly involved parties (including target groups):
Recognition of responsibilities of directly involved parties. Target groups are not just aid recipients but active and dedicated participants in their own development. This affects the chain of support base / alliance / partner organisations / target groups.  More than in the past (organisations of) target groups are recognised as the driving force of their own transformation. A multi-stakeholder approach is applied, which recognises the interactive relationships and interdependencies between the various actors in the chain.

Partner diversification. We concentrate on organisations and movements with the right answers to social problems and sufficient potential for change, organisations which are eager to learn, rather than the ‘best and fastest boys from the class’. For each country or region the partner base will be diversified, with specific attention for functional complementarity between the organisations. This also implies a more direct relationship with target group organisations. Good mapping will therefore be the basis of a country/region programme. 

Capacity improvement. The system will incorporate capacity development of partners with the emphasis on clear positioning and accountability to target groups concerning the procurement and allocation of resources.

 

8          Efficiency of the programme
a)      Possible return on investment:
The education programme is one big investment. In itself it does not create any jobs and does not guarantee sustainable and fair economic development or democratisation and peacebuilding, but it is commonly recognised as one of the prerequisites for those objectives. Especially within the field of Education for Work investment in vocational training will rapidly translate into earnings at the household and the national level through increased production and income-generating activities.

The return on investment will be more extensive if a number of interrelated conditions will be fulfilled, such as political will, sufficient and especially sufficiently reliable resources, local control over those resources (ownership / participation), accountability with regard to policy implementation, including budget allocation (good governance), political freedom and durable peace, supportive (inclusive and transparent) policies and regulations, control over the HIV/Aids situation and political/economic stability. It is of major importance, therefore, to incorporate the education programme into the broader ICCO alliance programme, which gives specific attention to sustainable and fair economic development and democratisation and peacebuilding.

b)      Cost efficiency measures:
Savings will be made by defining, implementing and financing context analyses, mappings/ fact-finding missions, evaluations and capacity-building programmes together with other donors (as has been done in Sudan). The establishment of the alliance and its co-operation with, e.g., Save NL will also lead to the co-ordination of donor activities and will for that reason alone lead to savings in the long run.

In addition, we will increasingly work with inexpensive means of communication. Working with expertise centres and networks will also lead to savings, especially when expenses can be borne by these actors themselves. 

 

The innovation agenda assumes that working organisations will be created in the South. Increased decision-making powers in the South will diminish the pressure on the organisation in the Netherlands and the corresponding expenses. 

c)      Creating leverage:
The education programme will empower people and make them less vulnerable. Education is an “indispensable means of realising other human rights. As an empowerment right, education is the vehicle by which economically and socially marginalised people can lift themselves out of poverty and obtain the means to participate fully in their communities”. For women in particular education is the key to emancipation. Educated women are better able to make choices with regard to childbearing, to raise their children in good health and send them to school, to generate an income, to protect themselves against HIV/aids, and to contribute to the development of the community they live in. 

The education programme addresses social problems and calls for dialogue in local communities, e.g. with regard to female circumcision, HIV/Aids prevention and the discouragement of “child” marriages. In that way the education programme contributes to actual changes both in the lives of children and in their immediate environment.

Education does not create jobs and is no guarantee for sustainable and fair economic development, but it does contribute to these goals: “Increase in education spending of 1 percentage point of GDP is associated with 3 years more of schooling, on average, and an increase in annual growth of 1.5 percentage point of GDP in 15 years, translating into a cumulative reduction of the initial poverty headcount ratio by about 17 percent.”
 

Durable peace and democracy are also unthinkable without a decent level of education. However, (contemporary) history has shown that peace and democracy do not automatically follow from educating a nation.
 

9          Sustainability of the programme
a)      Independent continuation by partners:
In principle, programmes are temporary commitments. Partners will be encouraged to work towards professionalism and independence. However, in a number of cases (particularly in the teaching profession) there will continue to be a certain degree of dependence on subsidies of the local or national government through service delivery contracts. 

If the agreed targets (e.g. increased resources for education through effective lobbying) have been achieved, either the organisation's mandate changes or the organisation ceases to exist. If one of the alliance partners phases out its support for an organisation there should be a decent exit strategy and the alliance will help partners find new (local) financial resources. The alliance works with other (Northern) partners on diversification of funding in order to prevent situations where partners rely too much on just one donor. 

The implementation of programmes by consortia of existing social and political movements (women's groups, PTAs, youth groups, church committees, local governments, membership organisations, etc.) also contributes to the independent implementation of programmes in the long term. If representatives of, e.g., a membership organisation or network attach great importance to the role of their organisation this will be reflected by the resources they allocate or the efforts they put in.

 

b)      Synergy effects between the intervention strategies:
The creation of a strong civil society is a prerequisite for durable poverty reduction, which is not a responsibility of the government alone. Civil society organisations (CSOs) mobilise and organise the citizenry and play an indispensable role in keeping their own government alert, even if it functions well, by questioning it, putting problems on the agenda and jointly devising solutions to reduce poverty. 

The advancement of CSOs is not just a Southern phenomenon. In our own society, too,  people should be aware of their own responsibilities in contributing to a sustainable and liveable society. According to the alliance this responsibility for one's own society goes hand in hand with the responsibility for and dedication to excluded people in the South. Activities to strengthen the support base, particularly among young people, through education contribute to this. Young people demonstrably translate the experience they gain in exchange programmes into activities in their own (school) environment and acquire more understanding for other cultures, religions and ways of life in their own society. In this way Dutch society becomes involved in the achievement of Education for All.

c)       Partnerships aimed at durability:
Working in a strategic alliance puts a stronger emphasis on durable relations in the North. 

Co-operation of school management, PTAs, etc. with (local) governments is supported. Capacity improvement of these local actors leads to long-term improvement of education. 

 

Ties with the business community and other actors (such as schools in the Netherlands, teacher training colleges, publishers, teachers' unions) will be intensified, in particular if these are aimed at promoting the exchange between Southern education partners and actors in the Netherlands with a view to learning from one another and enlarging the support base for global EFA targets. Within the Education for Work programme we are pro-actively looking for partnerships with the (local) business community.

Through the frontdesk various small-scale Dutch private initiatives are supported which in turn support developmental projects (for the objectives and set-up of the frontdesk we refer to the business plan). In the field of education the frontdesk will aim explicitly for a link between the frontdesk initiatives at a micro level and the programme targets per region and/or country. Existing links between the target regions of this programme and the Netherlands and other countries involved will be strengthened (North-North, North-South).

10        Visibility of the results (customised monitoring)
 

a)      Input: contributions of actors involved
	Intervention strategy
	Essential contribution of third parties (the greater part is from private funds: on average € 3,45 million per annum)
	Source


	Frequency

	Direct Poverty Reduction
	· Expertise centres

· Volunteers (Edukans, World Servants, REK committees)

· EU/ donors

· Private donations (fund raising, e.g. Going Global) 

· Business community 
	Annual reports of the alliance/ companies 

Programme monitoring reports
	Annually

For expertise centres: form and frequency of reporting are determined in the Terms of Reference of the separate projects

For volunteers: twice a year (half-yearly reviews)

For EU/donors: dependent on the demands set 

For companies: annually

	Advancement of Civil Society
	· Manager postings programme 

· Solidarity linkages

· Save the Children NL
	Annual reports of the alliance/ companies

Programme monitoring reports
	Annually

	Lobby and advocacy
	· Save the Children NL

· Trade Unions
	Annual reports of the alliance/ companies

Programme monitoring reports
	Annually


b)      Results (co-financing organisation level)
	Indicator
	Target 


	Source
	Frequency

	Direct Poverty Reduction: Access to good-quality education

	Alliance support has enabled 28 partner programmes in 17 intervention countries to improve access to and relevance of good-quality education (EFA). 


	Alliance management information system 

Reporting by partners


	Annually

	Advancement of Civil Society: Capacity building 


	20 (clusters / networks / coalitions of) CSOs in at least 15 countries have been strengthened in their ability to claim the right to basic education and to share responsibility, among other things
	Reporting by partners

Evaluations
	Annually

	Lobby and Advocacy: Supply of EFA
	20 CSOs in 11 countries have been supported in their national and regional lobby for EFA
	Reporting by partners

Evaluations
	Annually


c)       Results (Partner level)
	Indicator


	Target 


	Source
	Frequency 

	Direct Poverty Reduction: Application of basic education
	85% of the target group reached in 17 intervention countries has access to basic education
	Reporting by partners

Government statistics


	Annually



	Advancement of Civil Society: Appealing to local governments' responsibility for basic education
	> 75% of CSOs in intervention regions appeal to (local) governments concerning their responsibility for basic education
	Availability of press releases, action plans etc. issued by actors 

Impact studies
	Annual review

Once every 3 – 4 years

	Lobby and Advocacy: Lobby for EFA
	> 75% of networks supported have formulated and implemented a clear, realistic strategy with regard to lobbying for good-quality education 
	Project evaluations

Policy-makers in the field of education 


	Once per grant period


d)      Objectives (effect for the target group)
	Indicator
	Target(s)
	Source 
	Frequency

	Direct Poverty Reduction: Access to more relevant basic education
	Access to and quality and relevance of basic education in the 17 intervention regions show lasting improvement for > 85% of the supported target groups (with 70% being girls/women).
	Partner reports and investigations 

Statistics 

Qualitative interviews

Evaluation reports


	Annually

Research: baseline 2006/ 7 

Update after four years: 2010

	Advancement of Civil Society: Capability
	75% of CSOs play an active role in influencing good-quality education for target groups
	Interviews with staff members of partner organisations and stakeholders (pupils, teachers, parents)
	Once per grant period

	Lobby and Advocacy: National legislation for EFA
	In 11 intervention countries the national budget for basic education has increased 
	Legislation and regulation 

Policy documents 

Poverty Reduction Strategy Plans and documents that form the basis for those plans 
	Baseline 2006

Trend study 2009


e) Durability 

	Quality criterion
	Target
	Source
	Frequency

	Partners use various forms of financing for EFA
	Partners have increased local financing by 5-10 percentage points 
	Research
	once every 3-5 years


� One example is the Fast Track Initiative (FTI), an international partnership of bilateral and multilateral  donors and national governments of developing countries, which aims to carry out fast-track educational reforms, mainly in Africa, with a view to providing primary education for all, boys and girls, by 2015.


� Basic education: Any type of elementary instruction or training, vocational or non-vocational, to all age groups, from infants to adults, in formal or non-formal settings to acquire the basic knowledge and the essential skills and values needed for personal and social development and needed to play a useful role in society. 


� There is no unequivocal relationship between money spent on education and effectiveness of the educational system. See e.g. E.A. Hanushek (2005), Why quality matters in education, in: Finance and Development, June issue (� HYPERLINK "https://webmail.icco.nl/exchweb/bin/redir.asp?URL=http://www.imf.org/fandd" \t "_blank" �www.imf.org/fandd�).


� Despite the sector-wide approach and despite all rhetoric about ownership and partnership, there is an onslaught on national  and local control (and, hence, on self-respect and pride). National agendas as well as international lobbying issues are still mainly determined by the North.


� See: Peter Morgan 2005, “The Idea of Systems Thinking and their Relevance for Capacity  Development”, ECDPM; OECD, 2005, Capacity Building in Africa, and OECD Evaluation of World Bank Support.


� See: � HYPERLINK "https://webmail.icco.nl/exchweb/bin/redir.asp?URL=http://www.unesco.org/education/efa/partnership/civil_society" \t "_blank" �http://www.unesco.org/education/efa/partnership/civil_society�). See also S. Schnuttgen & M. Khan (2005), Civil society engagement in EFA in the post-Dakar period, Working Document for the Fifth EFA Working Group Meeting (20-21 July), UNESCO / ASPBAE. A specification of possible roles for civil society: advocate and campaigner, watchdog and informed critic, policy partner, resource and donor (for capacity development and networking), avant-garde (offering new perspectives).


� This differs between continents, countries and historical period, depending, e.g., on the position of the church in question in society (mainstream or minority church) and the courage and vision of church leaders. This, too, is a spearhead of capacity building.


� PRISMA and Kerkinactie have acquired specific expertise (e.g. education in emergencies and in crisis areas, education and HIV/AIDS) and confront their Christian support base (including a large number of young people) with their co-responsibility for EFA targets in developing countries. Edukans is the sector specialist in the field of primary education, including skills development, and has proved very effective in broadening support among, in particular, the Dutch educational sector. Edukans also increasingly appeals to the non-Christian part of that sector. ICCO has gained experience in the field of improving functional literacy, and provides added value by being able to link EFA targets with democratisation and peace advancement, access to other basic services (water, health care, food), sustainable and fair economic development and nation building. ICCO also has access to backdonors, such as EU funds, and has ample expertise in the field of programme financing and monitoring and evaluation.


� E.g. ZOA (PRISMA member) has built up a strong partnership with the Dutch Burma Centre.


� This refers to international expertise networks (e.g. Inter-Agency Network for Education in Emergencies), regional networks (e.g. those on marginalised peoples: the Pastoral and Environmental Network in the Horn of Africa, the League for Pastoral People and the European Roma Grassroots Organisations), networks which cover an entire continent (e.g Association for the Development of Education in Africa and Forum for African Women Educationalists) and national expertise holders (Centro Boliviano de Investigación y Acción Educativas in Bolivia and Social Team for Education and Progress in India).


� Educaids will be continued under MFS.


� These points of attention are of equal importance in the other two intervention strategies.


� The current programmes for primary education supported by the alliance are aimed at both formal and non-formal education.


� See, e.g., J.Farrell (2002) The Aga Khan Foundation Experience Compared with Emerging Alternatives to Formal Schooling, in: Improving Schools Through Teacher Development: Case Studies of the Aga Khan Foundation Projects in East Africa.


� In a number of countries  (e.g. Peru) this means that a(n) (already completed) mapping may lead to the identification of new, interesting en innovative partners in order to further advance the education programme. In other countries ongoing programmes will be continued or scaled up (e.g. BESP-Uganda).


� Baldacci, E. et al. (2005), What Does it Take to Help the Poor? In: Finance and Development, June issue.


� Sen, A. in: Unesco (2001) Quality and Learning: Perspectives from Development Co-operation. A report from the international Working Group on Education (IWGE).





